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ashington State Training & Registry System (STARS)

Certified STARS Instructor: Lita Tabish, M Ed
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Study Guide and Workbook for:
DTARS 10 Hour Course

Curriculum & Lesson ®Building for Schoolage

Thisis an Internet class please go to the website:

>

WWW.Star stab.com

Click on “Enter your Classroom” and
choose your class. You must then enter your
password to get into your classroom. All the

course assignments are listed.
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for any questions, assistance, or to turn in
your assignments please e-mail:

schoolage@starstab.com

M B Y v Y v bt v Yt QUAIYE e M T v s 0 0 0 0 3 3 0 o i Q0N 03 5 0 o e a b Ee o 3 0 e 0

BV O O b b b b 2 5 0 200 Ay

FAD A Adh A ik ik kA A oAbkt A Ak gk bk gk gk gk g A Sk g A S A S A gk A gk g G A g A g A AT

i



| nformation

® 3 Read this workbook and use it as a class resource. All
work in this book is kept for your future reference. Do
not submit these pages.

® 3 The course assgnments can be found a the class

website: WWW.star stab.com Once you ae a this
gte go to “Enter your Classroom”.

% Please be sure to go to the “Class Study Links' page.
There you will find avariety of links set up to help
you with your assignments. Many of these links are
directly related to your assgnments.

++ All assignments are turned in by e-mail to:

scheolage@starstab.com As you finish one
assgnment go directly on to the next one.

® 3 Remember; “No News is Good News' as you will
only be notified if your assignments are incorrect or
incomplete. So continue on a your own pace.
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4 ' Unit : Enhancing Child Development

FA
What Is Development?

Development

Vfollows a pattern of stages. Human development progresses through
similar stages in about the same order. For example, babies learn to Sit
up before they learn to walk.

A\

occurs a a different rate for different people. Each person is an
individual and will progress through the stages of development at a
different rate. For example, one child may learn to read at six years of
age, while another may not read until he/she is seven.

A

follows a sequence so that skills build on earlier learning. For instance,
before a child can speak in sentences, he/she must first learn words.
Development follows a step-by-step sequence.

X

is interrelated. Each different area of development is related to other
aeas because they are connected in various ways in the brain. Physicd,
socia, emotional, and intellectual development occur continually and
are affected by each other.

4
continues throughout life. Sometimes it happens very quickly, and
sometimes it progresses more dowly. It happens the quickest in the fird
two years of life. It does not stop at a certain age.
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Growth and Development Chart
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Growth and Development Chart
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| Student Resources |

Brain Functions

Abstract Thought
Concrete Thought
Attachment
~ Affiliion
Sexual Behavior
Emotional Reactivity
Motor Regulation

“Arcousal”
Appetite/Satiety

Blood Pressure
Heart Rate

Body Temperature

Brainstem

The human brain is organized from the most simple (for example, the fewest cells
are in the brainstem) to the most complex (for example, the most cells are in the
cortex). These areas organize during development and change in the mature brain
In a “use-dependent” fashion.

Adapted from: B. Perry. (1996). Incubated in Terror: Neurodevelopmental Factorsin the“ Cycle of Violence. " Houston. TX:
CIVITAS Child Trauma Programs. Baylor College of Medicine, 1996.
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Brain Development

Mature Brain Immature Brain
The thinking part of the brain The thinking part of the brain

(cortex) is usualy in charge. (cortex) is often not in charge.

Cortex
Limbic
Midbrain
Midbrain
- The cortex The cortex
Brainstem can "control" . 1s not able
T Brainstem " .
N many ‘ to "control
emotional ke many
urges. emotional
urges.

People with mature brains are usualy able to tolerate frudration, resist impulsive actions, andcalm themselves
down enough so they don't quickly show anger or violence

People with immature brains are more likely to get frustrated easily, act impulsively, and quickly show anger
or become violent

Young children have more impulsive and aggressive actions because the cortex part of the brain is not yet
highly developed. Teenagers and adults whose brains did not develop in a healthy way can aso act more
impulsively, be more aggressive, and become violent very quickly.

Adapted from: B. Perry. (1996). Incubated in Terror: Neurodevelopmenial Factors in the *Cycle of Violence." Houston, TX:
CIVITAS Child Trauma Programs, Baylor College of Medicine, 1996.
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Brain development proceeds throughout life, but the vast majority of the critical structural
organization takes place in childhood. According to Pen-y (1996), the brain develops

1) sequentially, from the brainstem, to the midbrain, to the limbic region. to the cortex,

2) optimally and most efficiently during critical periods of sensitivity, and 3) in a “use
dependent” way. As the more complex areas of the brain organize. they are able to moder-
ate and “control” the “reactive” lower portions of the brain, which helps explain why a six-
year-old child is generally more capable of controlling the urge to scream. kick, or bite
another person than a three-year-old child. Each area of the brain develops, organizes, and
becomes fully functioning at different stages during childhood. The brainstem controls
the autonomic system. such as body temperature. heart rate, and blood pressure. The
brainstem is mostly organized by one month of age. The midbrain, which controls sleep,
appetite/satiety. and “arousal,” is mostly organized by 1 year of age. The limbic region,
which controls emational reactivity, sexual behavior, and affiliation, is mostly organized
by age 3. The cortical region of the brain controls “attachment.” concrete thought. and
abstract thought. It is well established by age 3 but can be greatly impacted for many
years. As shown in Figure 1, the earlier a region of the brain has passed its critica and
sensitive periods, the more difficult it is later to change that region of the brain (Perry,
1996).

Brainstem B :

.

T
\

' Prenataq [O—1 month l l 1 year I [3 years I

Figure 1: Critical and Senstive Periods of Brain Development

One myth that abounds about children and their development is “Children are resilient.”
Resiliency means that the brain is elastic, and that it returns to its original state. However,
the truth is that “children are malleable.” Malleable means that the brain develops
according to how it is used. When children are nurtured. protected, and guided in healthy
ways. their brains have the potentia to develop optimally. When children are inad-
equately nurtured. protected. and guided, their brains have less-than-optimal development.
Some children are even traumatized. The brains of traumatized children develop as if the
entire world is chaotic, unpredictable, violent, frightening. and devoid of nurturance
(Perry, 1996). These children can have great difficulties, including attachment disorders,
learning disabilities, attention disorders, dissociative disorders, lack of impulse control,
lack of “conscience.” being very sullen and withdrawn, or acting in violent ways.



Curriculum Planning

Curriculum planning falls into four categories. You must understand the
planning process of al four levels to have a well rounded program. To start
the process off you must develop overall goals for your program, or use the
established philosophy of the center you work at.

1. Long-Term_Plans (Scope & Sequence): This curriculum plan isin
the form of a statement written out as the overall goals for the children
at the center/home. This would be included in the handbook, and
includes the type of programming used, if any.

2. Weekly Plans. These are usually in the form of a weekly chart. Here
Is where you take the overal program goas and develop the weekly
themes. A theme is a topic that the children will be learning about
from many different modes. When planning weekly plans you need to
understand that you will not necessarily include every need/goa and
every area on everyday or even every week. As you look at the overall
plan you will cover al goals. Check to see that severa weeks plans
flow together in a series, that seems appropriate for the ages, needs,
interests, and abilities of the children in your care.

3. Daily Plans. These plans are drawn up from the weekly overview,
taken in detail day by day. Daily plans are set up around your daily
classroom routine. As you do this, you need to block out the “set”
times throughout the day. List snack times, circle times, nap times,
and activity times. This plan is a time generated plan, it should cover
the complete day from opening to closing. The plans work as a
reminder for everyone involved in that room. If you only work a small
shift during part of the day, get together with the other child care
providers to complete these plans.

4. Lesson Plans. These are individual activity plans. The lesson plans
are smilar to a recipe for an activity. These plans will include all
supplies needed and the step by step process to complete the activity.
These types of lesson plans are great to write up and storein a
notebook or file system divided by topics or themes.

Prop Boxes.

Prop boxes are containers stocked full of all the supplies needed for a
specific activity or theme. These can be prepared ahead of time, labeled, and
stored. When you come to a unit coving that topic, pull out the prop box!
Prop boxes can aso be used to enhance interest areas/centers.




Planning Formats

Weekly Plans:

Weekly plans are like a schedule of activities planned around a theme or
unit. Please consider the following when you plan:
s Start with a theme
® :a Have a generd outline
% Make al activities relate to each other
% Ensure that activities address all developmental areas
® 3 Ensure that they are age appropriate
% Allow for both insde & outside activities
Be sure to adlow for flexibility

)
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Weekly Pans
Theme/Unit
Age group
Classroom

Monday | Tuesday | Wednesday | Thursday | Friday

Ligt out your plans for each day’'s activities




Daily Plans:
Daily plans are like a time schedule. All activities are placed into a time
dot. These are used daily as an hour by hour guideline to follow. Please
consder the following when making daily plans;
% Use your weekly planner as a guide for each day
* Write in specific times for every activity
3 Allow time for trangtions
Remember to include both active and quiet activities
® 3 Remember to indude both indoor & outdoor activities
¢ Be sure to block out times for naps, snacks, & meds
< Be sure to dlow for flexibility

L)
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Daily Plan

ThemeUnit
Age Group
Classroom
Time Indoor Outdoor Meals Served

Activity Activity
6-7 Xx
7-8 Xx
8-9 Xx
9-10 Xx XX Snack
10-11 Xx
11-12 Xx
12-1 Xx XX Lunch
1-2 Nap Time Xx Xx
2-3 Nap Time XX Xx
3-4 Xx Xx Snack
4-5 Xx
5-6 Xx
List out dl activity titles placed at the correct time dot




Lesson Plans.

Lesson plans are wonderful resources. They are detailed plans to run one
activity. As you develop lesson plans you should set up either a file box
or a notebook to store them in. Use dividers to organize the lessons by
topics, units, or themes.

Things to consider when setting up lesson plans:
® * Beas complete as possible
® + Stae the age appropriate level for each activity
® * Include dl supplies nesded
¢ State the approximate time to complete
® + Sae ay spedd notes messy, noisy, difficult.. .
® + Be as dear as possible in the steps to follow

Lesson Plan

Activity Title
Age Levd
Approximate Time Needed
Developmenta Gods & <kill overview:

Supplies needed:
1.
2.
3.
4
5

Step by Step Directions:
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i » s for. .ccessful Group Times

¢ Schedule group time when all children
are well rested and nourished.

¢ Hold group time activities in an area
that has few distractions.

¢ Position yourself and all the children so
they can see you.

¢ Make sure all the children are ready
before you begin speaking.

¢ Maintain eye contact throughout the
activity.

¢ Use your voice and facial expressions
to gain and keepthe children’s attention.

¢ Shorten or change activities that aren’t
going well.

¢ End large group activities before the
children lose interest.



